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POSITIVE ACTIVITY 
WORKSHEET

• Positive experience with your kid(s)

• Write down, think about your favorite 
activity that you do with your kid(s), think 
about something that you guys have a lot of 
fun doing together 



THINK ABOUT WHY YOU 
LIKE DOING THIS 

ACTIVITY… WHAT ABOUT 
IT IS GOOD?



WISHLIST

• Write a wish list of 
activities you wish you 
could do with your child

• Now pick one behavior that 
is impeding your ability for 
your child to participate in 
this activity



LET’S TALK ABOUT BEHAVIORS 

• What is ABA?
• Why is the behavior happening? – (What is the function of the behavior?) 
• What skill do I want to teach them do instead? (Replacement 

behaviors)
• How to teach the new, appropriate, skills? (Proactive strategies)
• How will I reinforce new skills, and decrease old behaviors? 

(Consequences – Positive reinforcement, and extinction)
• What if it’s not working right away? (Extinction burst and consistency 

of consequences)
• Let’s practice!



WHAT IS APPLIED 
BEHAVIOR ANALYSIS (ABA)?

• “ABA is defined as the design, implementation, 
and evaluation of instructional and 
environmental modifications…to provide 
socially significant improvements in human 
behavior”

• -Behavior Analyst Certification Board, 2012.

Used as a scientific approach to understanding 
different behavior, applied behavior analysis 
(ABA) is a method of therapy used to 
improve or change specific behaviors. In 
simple terms, ABA changes the 
environment in order to change the behavior.



ABA

• -Focus’ on decreasing behavioral excess’ or 
behaviors that occur too frequently (i.e. 
hand flapping, tantrums, running away)  

• -And increasing behavioral/skill deficits or 
behaviors that occur infrequently (hand 
raising, asking for a break, on task behavior, 
etc.)

• Simply stated… 

• -reinforcement for positive 

• -prompting to help you by yourself

• -systematic so you don’t get stuck

• -learning small leads to big things 



FOCUS ON POSITIVE 
REINFORCEMENT 

• Positive reinforcement is one of the 
main strategies used in ABA. When a 
behavior is followed by something that is 
valued (a reward), a person is more likely to 
repeat that behavior. Over time, this 
encourages positive behavior change. 
... Positive rewards encourage the person 
to continue using the skill.

• https://www.autismspeaks.org › applied-
behavior-analysis-aba-0

https://www.autismspeaks.org/applied-behavior-analysis-aba-0


FUNCTIONS OF BEHAVIOR 
– WHY IS IT HAPPENING 

• -All behaviors have a function – they always occur 
for a reason 

• -Everyone engages in behaviors for a purpose. 

• They allow us to get our needs met.

• -Children with special needs may have deficits in 
their communication, which can lead to higher levels 
of challenging behaviors. 



WHAT IS YOUR CHILD TRYING 
TO COMMUNICATE? 

Functions of communication
• -Request object, activity, 

person

• -Escape demands

• -Escape activity

• -Escape a person

• -Request help

• -Request social 
interaction

• -Comment

• -Request information

• -Request sensory 
stimulation

• -Escape sensory 
stimulation

• -?



FUNCTIONS OF BEHAVIOR



FUNCTIONS OF BEHAVIOR



WHAT’S 
THE 

FUNCTION?

• Angeline is sitting on the couch and she sees 
her sister on the iPad watching a Disney video 
clip on YouTube. She walks over to the sister 
and hits her twice. Her sister gets up to tell her 
mom. Angeline takes the iPad and begins 
watching. 



WHAT’S 
THE 

FUNCTION?

Dad says, “It’s time for homework. Come to the 
table with a pencil and an eraser”.

Donovan takes out his pencil and walks over to 
the pencil sharpener. He sharpens his pencil for 
2 minutes, then goes back to the table and finds 
another pencil and sharpens it for another 2 
minutes. He then goes back to the table to look 
for his eraser for another 2 minutes. When he 
finally walks over to the table, he puts his head 
down on the table. He tells his dad, “I’m too 
tired”. 



WHAT’S 
THE 

FUNCTION 

Gaby is rocking back and forth in her chair 
during her brother’s doctor appointment. 
Gaby’s mom asks her to keep the legs of the 
chair on the floor. Gaby stops when she’s asked, 
but 2 minutes later she begins doing it again. 

She has also been observed to rock in her chair 
during downtime, during dinner, and during 
coloring, which is her favorite thing to do. 



WHAT’S 
THE 

FUNCTION

Benji is sitting with his mom at home. He 
pinches her on the arm. His mom looks at him 
and says, “HEY! Don’t do that! I don’t like it!”. 
Benji giggles. Two minutes later, Benji pinches his 
mom again. She says, “I don’t like that, you need 
to keep your hands to yourself”. Benji giggles 
again. Four minutes later, Benji pulls his mom’s 
shirt. She says, “Stop! Since you can’t keep your 
hands to yourself, you lost your iPad time”. Benji 
laughs again.



Antecedent Behavior Consequence



Antecedent Behavior Consequence

What happens IMMEDIATELY BEFORE the behavior

Sometimes referred to as the trigger



Antecedent Behavior Consequence

Teacher says, “finish 
your math 

worksheet”



Antecedent ConsequenceBehavior

The action(s) of the individual being observed; what did they 
do?

Must be observable and measurable



Antecedent Behavior Consequence
Teacher says, “finish 

your math 
worksheet”

Student says, “I hate 
math!” and rips up his 

paper



Antecedent Behavior Consequence

What happened immediately after the behavior?

The consequence will determine if the same behavior is more 
likely or less likely to occur given the same scenario in the 
future.



Antecedent Behavior Consequence

Teacher says, “finish 
your math 
worksheet”

Student says, “I hate 
math!” and rips up 

his paper

Teacher gives him 
another worksheet 

and helps him 
complete the work



WHAT’S 
THE 

FUNCTION?

• Evan is playing with Duplos. He tries to attach 
a block to his stack of 3. He can’t quite get 
the blocks to connect. He looks up at the 

adult and begins fussing. He holds the stack of 
blocks up, looks at the blocks, and looks at 

the adult. The adult helps him put the blocks 
together.



WHAT’S 
THE 

FUNCTION?

Tim is riding a trike on the playground bike 
path. He sees his brother move to the sandbox 
where Tim had just finished building a road-way. 
He leaps off his trike and tackles his brother. He 

hits his brother.  Their dad comes over to 
intervene. He comforts the child who was hit, 
and scolds Tim. Tim goes to the sandbox and 

continues construction on his road-way.



WHAT SKILL DO I  WANT TO TEACH 
THEM TO DO INSTEAD(REPLACEMENT 

BEHAVIORS)

• “If a child doesn’t know how to read, we teach.

• If a child doesn’t know how to swim, we teach.

• If a child doesn’t know how to multiply, we teach.

• If a child doesn’t know how to drive, we teach.

• If a child doesn’t know how to behave,  

• we……  ……teach?  ……punish?

• Why can’t we finish the last sentence as automatically 
as we do the others?”

• Tom Herner (NASDE President) Counterpoint 1998, p.2



REMEMBER: ALL BEHAVIORS 
OCCURS FOR A REASON 

If the behavior is occurring for a 
reason, we should not just 
expect the challenging 
behaviors to just go away 
without teaching them a 
different way to get their needs 
met!



IDENTIFYING APPROPRIATE 
REPLACEMENT BEHAVIORS

• Step 1: Determine the FUNCTION

• Step 2: Identify the skill you want them to have instead

• Step 3: Ensure that the skill serves the SAME FUNCTION as the 
challenging behavior

• Step 4: Determine if they already have the skill or if you need to TEACH 
the skill

• If you’ve seen them do it before, but they don’t always use the 
skill…REINFORCE IT!

• If you’ve never seen them do it before…TEACH IT (then 
REINFORCE IT!)

We want to make the replacement behavior to be more effective 
and meaningful than the challenging behavior!



FUNCTIONALLY-EQUIVALENT REPLACEMENT 
BEHAVIORS (FERB)

SAME, SAME (BUT DIFFERENT)

FUNCTION CHALLENGING BEHAVIOR REPLACEMENT BEHAVIOR

ESCAPE
& AVOIDANCE

Christian hits his head when the teacher asks him to 
write in his journal Christian asks for a break

ATTENTION Juaquin yells out curse words during the teacher’s 
group lesson Juaquin raises his hand to participate in the lesson

TANGIBLE
ACCESS TO TANGIBLES

Kiralyn elopes from her desk to the computer lab Kiralyn asks to use the computer during free time

SENSORY
AUTOMATIC

Angeline kicks the leg of her desk during group 
instruction Angeline plays with a TheraBand placed on her chair



FUNCTION REPLACEMENT BEHAVIOR

ESCAPE
& AVOIDANCE

• Ask for a break
• Ask for help
• Appropriately protest (“I don’t like that”)

ATTENTION
• Raise your hand
• Say, “Excuse me” or the person’s name
• Tap someone gently on the shoulder
• Ask for positive interaction (hugs, tickles, high 5, etc.)

TANGIBLE
ACCESS TO TANGIBLES

• Ask for permission to have/use
• Ask for “more time” with an item/activity
• Ask for more of an item

SENSORY
AUTOMATIC

• Sit on a yoga ball
• Use a chewy tube
• Play with squishy toy
• Engage in stereotypy during non-instructional times

Can you think of any other replacement behaviors that serve the same function?

FUNCTIONALLY-EQUIVALENT 
REPLACEMENT BEHAVIORS



REPLACEMENT 
BEHAVIORS ARE THE 

F IRST STEP IN TEACHING 
NEW SKILLS 

• First, we teach a functionally equivalent replacement behaviors, 

• it must serve the same function and get them access to 
the SAME thing their problem behavior gets them

• Ex. A student cries and yells when his teacher presents his math 
work, his teacher tells him to go to the principal's office

• What did the student’s crying and yelling get him?

• His crying and yelling got him a trip to the principal’s 
office which allows him to escape his work

• What can we teach him to do instead of his tantrum 
that will result in the same outcome of getting to 
escape his work?

• Teach him to ask for a break, ask for help, 
break card, choices, etc. 



THE NEXT STEP IS 
TEACHING OTHER 

SKILLS

• After a student masters using a replacement behavior, 
the 2nd step is teaching the student to tolerate non-
preferred work or to tolerate waiting for a break

• Once a kid is consistently and correctly asking for a 
break (and getting access to that break) when difficult 
tasks are presented, we then slowly teach tolerating 
work or tolerating asking for a break

• We don’t want to lose the skill of asking for a break so 
we still reinforce the communication, but we slowly 
increase the expectations

• Ex. A student has been asking for a break 80% of the time 
when non-preferred tasks are presented to him, now the 
staff will reinforce the communication, and increase the 
expectation slowly

• Staff may say “thank you for asking for a break, but we 
are going to do one problem first, then break”



WHAT’S MY PLAN 
TO TEACH THE 

NEW, APPROPRIATE 
SKILL (PROACTIVE 

STRATEGIES- WHAT 
TO DO BEFORE 

THE MALADAPTIVE 
BEHAVIOR 

• The more successful we are at setting up 
proactive strategies, the less maladaptive 
behaviors were should observe.

• When you have proactive strategies and 
reinforcement available you may not need to 
use consequence strategies 

• We are setting students up to be successful 
BEFORE maladaptive behaviors occur



PROACTIVE 
STRATEGIES WE 

USE FOR 
OURSELVES TO 

HELP OURSELVES 
BE MORE 

SUCCESSFUL 

• What are some proactive strategies we do for 
ourselves to help set us up for successful days?

• Drinking coffee

• Set alarm

• Waking up early so we aren’t rushing

• Reviewing our work/schedule

• Reminding ourselves what we are working for (i.e. 
paycheck, experience, etc.



EXAMINING OUR OWN 
ATTITTUDES ABOUT 

CHALLENGING BEHAVIORS

Before we teach, we must be aware of our own 
attitudes about maladaptive behaviors so that we 
can teach new communication skills more 
effectively 

What behaviors push your button?

• How do these behaviors make you feel?

• What is your response when these behaviors occur?

• How does this impact your relationship with your child?



MANAGING THOUGHTS ABOUT 
MALADAPTIVE BEHAVIORS 

• Upsetting Thoughts
• “Why won’t he just 

behave?”  
• “This is getting 

ridiculous.”  
• “He’ll never change.”
• “I’m so tired of this!”



POSITIVE ADULT-CHILD 
INTERACTIONS

• -Acknowledge child’s communication (verbal or non-
verbal)

• -Engage in one-to-one interactions, at eye level

• -Provide warm, responsive physical contact

• -Listen to children and encourage them to listen to 
others

• -Use a pleasant, calm voice and simple language

• -Follow the child’s lead and interests during play

• -Acknowledge child’s accomplishments & efforts



BUILDING POSITIVE RELATIONSHIPS 
BY MAKING DEPOSITS 



PROACTIVE STRATEGIES TO 

• Let’s focus on a few 

• Model appropriate behavior 

• Prime with the use of social stories or social scripts 

• Prime child by creating clear rules or expectations

• Find out a motivator (preference assessment) 

• Reinforcement survey 

• Isolated reinforcement

• Set up a reward system

• Tokens, tally sheet, checklist



PROACTIVE STRATEGIES

• Priming tools w/o materials needed:

• Prime the student of what is coming next, or what is expected of 
them

• Use first/then language

• Offer choices

• Preference assessment – determine what the student wants to work 
for before presenting a demand 

• Simple and clear instructions directly to the student (not only using 
global instructions)

• Provide transitional warnings before transitions 

• Explain clear consequences for breaking rules at the beginning of the 
school year and apply them consistently when rules are broken

• Behavior Momentum, Place a few easier or mastered instructions or 
activities before introducing something new or more difficult

• Non-contingent Reinforcement, Provide them with positive attention 
regularly throughout the day

• Scheduled Breaks, Build breaks into the daily schedule.



PROACTIVE STRATEGIES

• Priming tools with materials needed:
• Visual schedule – create an individualized (or whole 

group schedule) with clear indications of what is coming 
up next and what is all done

• Timer – use a visual or auditory timer to help indicate 
when activity is done or will start  

• first/then visual

• Organizational tools (color code materials, folders with 
specific subjects, desk organizers 

• Break card 



PROACTIVE STRATEGIES

• Priming tools with materials needed:

• Social narratives – can be short stories read to the 
students proactively about what their expected 
behaviors should be. Can be written to discuss the 
classroom rules, expected behavior on a field trip, 
sportsmanship, being a good friend, etc. 

• Visual rules of expected behaviors 

• Visual schedule – create an individualized (or whole 
group schedule) with clear indications of what is coming 
up next and what is all done



PROACTIVE 
STRATEGIES

• Task modifications:

• Present easier tasks before more difficult tasks (behavior 
momentum)

• Modify work

• Extra time on assignments 

• Break long assignments into smaller chunks 

• Environmental changes:

• Arrange the environment for decrease opportunities to run 
away, to decrease distractions, to reduce the distance to 
transition, etc. (environmental manipulations)

• Strategic seating (close to the teacher, board, away from 
distractions such as windows or doors)

• Set up classroom to have clearly defined areas (i.e. areas to 
work, area to calm down, area to play)



PROACTIVE 
STRATEGIES 

• Praising strategies:

• Praise the student for appropriate behaviors on a 
consistent schedule (noncontingent reinforcement)

• Token economy – visual to see the tokens they earn 
for appropriate behaviors or following through with 
instructions. When the student gets all of their tokens 
allow them to access the reinforcer they were working 
for

• Provide access to tangible reinforcers which allow 
immediate access 

• Praise appropriate behaviors 

• Classroom behavior chart 



PROACTIVE STRATEGIES

• Coping strategies:

• Imbedded breaks (schedule breaks between difficult tasks) 

• Teach/prompt functionally equivalent replacement behaviors (when the 
student starts to get upset provide them with the communication needed to 
get their needs met)

• Access to calm down area

• Access to breaks to calm down

• Access to quiet area to complete work

• Model coping strategies (take a deep breath, count to 10, etc.)

• Visual calming tools (emotional thermometer, emotional scale)

• Avoid power struggles with students 

• Recognize precursor behaviors and offer a break and prompt replacement 
behaviors 



PROACTIVE 
STRATEGIES

• sensory tools:

• Imbedded breaks (schedule breaks between difficult 
tasks) 

• Use of sensory tools (i.e. foot rests, seat cushions, 
resistance bands on chair legs)

• Access to fidget toys (i.e. squishes, hand fidgets, rice or 
bean boxes, weighted blanket)

• Model squeezing of hands or access to pressure 

• Visual tools to access visual stimulation (i.e. watching a 
ball in a maze, pinwheel, etc.)

• Access to auditory stimulation (i.e. music, singing, etc.) 
for auditory sensory seeking

• Access to headphones or other sound blocking tools 



PROACTIVE 
STRATEGIES

• debriefing strategies:
• Provide feedback or debriefing after behaviors end in a 

clear and calm manner 

• Avoid becoming emotionally reactive when rules are 
broken 

• Model moving forward from behavioral incident to 
participate in appropriate in behaviors 

• Ask students to repeat what was discussed and 
determine what that student plans to do better next 
time 



NOW READY TO 
TEACH

Reinforce appropriate behaviors 

Be patient 

Go easy on yourself 

Have a plan in place

Set up for success, use proactive strategies 



MOTIVATION QUESTIONS 

• “Why aren’t children intrinsically motivated? If we reward good 
behavior, won’t they will expect a reward for everything they do?”

• -Adults wouldn’t work for free, especially for something that 
is difficult

• -As skills develop, tasks become less difficult, child has more 
success and start to respond to reinforcers available in the 
natural environment – the same reinforcers that maintain 
appropriate behaviors of children who are already 
successful.

• -For example, good students do not work without 
reinforcers, their behavior is reinforced by good grades, 
parental approval, and eventually natural reinforcement of 
doing good work feels good, when they are successful that 
in itself becomes reinforcing 





REINFORCEMENT 

• Positive reinforcement (add something to the 
environment 

• Verbal praise 

• Primary

• Secondary 

• Use of tokens, point systems, allowance, 
privileges, time with preferred activities 

• Research shows children of all abilities tend to learn 
faster when reinforced for desired behaviors instead 
of punishing undesired behaviors. 



NEGATIVE 
REINFORCEMENT 

• Negative reinforcement:

• Removal of unpleasant stimuli 

• Homework pass

• Chore pass 

• Quiet time 

• Alone time 



COMMON 
MISCONCEPTIONS 

ABOUT 
“CONSEQUENCES”

• All consequences are bad/negative 

• When a maladaptive behavior occurs an 
unpleasant punishment should follow

• Consequences are effective even when 
they are not implemented immediately 
after the behavior

• Same behaviors (i.e. hitting) deserve the 
same consequence/punishment to teach 
the student that their behavior is 
wrong/bad 



W H A T ’ S  M Y  P L A N  T O  T E A C H  T H E  N E W ,  
A P P R O P R I A T E  S K I L L  ( R E A C T I V E  S T R A T E G I E S -

W H A T  T O  D O  I F  T H E  M A L A D A P T I V E  B E H A V I O R  
O C C U R S  T O  N O T  R E I N F O R C E  I T

• GENERAL REACTIVE STRATEGIES 
(AKA consequences strategies)

• Redirection

• Response Block

• Guided Compliance

• Extinction

• Differential reinforcement



• Redirection

• Re-introducing the instruction provided to the child (i.e. redirecting a child back to task) OR

• introducing a new instruction (i.e. redirecting a child to a replacement behavior)

• Positive redirection strategies focus on what you want the student to do, rather than what you don’t want them to 
do. 

• Response Block

• Blocking the completion or further engagement in a behavior

• For example: Preventing a student from hitting another student by physically blocking the hit from making contact

• Guided Compliance

• AKA “tell, show, do”

• Using least-to-most prompting to provide the directive, model the directive, and assist the child in complying with 
the directive.

Reactive Strategies 



WHAT  I F  IT S  N OT WORKING 
R IG HT AWAY  (E X T INCT ION 

BU R ST  AND C ONS I ST ENCY ON 
C ONSE QU ENC ES )

• Extinction burst

• Consistency



EXTINCTION

• A procedure that occurs when a previously 
reinforced response is discontinued, so that the 
behavior decreases in the future.

• If the behavior serves no purpose, it will stop 
occurring over time.

• Extinction ≠ Punishment

• Extinction is most effective when paired with 
positive reinforcement of a replacement behavior. 



EXTINCTION BURST

• Extinction Burst: An immediate increase in 
the frequency of a challenging behavior 
when extinction is initially implemented. 

• The challenging behavior increases in 
frequency, duration, and intensity

• Sometimes new challenging behaviors are 
seen during extinction bursts

• *this must be done consistently

• This is a sign that your intervention is 
WORKING! Stay consistent.



FUNCTION TYPE OF EXTINCTION HOW TO IMPLEMENT EXTINCTION

ESCAPE
& AVOIDANCE

FOLLOW THROUGH

• Use least-to-most prompting
• Modify or reduce the demand
• Wait for them to de-escalate before reintroducing 

the demand

ATTENTION PLANNED IGNORING

• Withhold eye contact
• Maintain neutral facial expression
• Maintain neutral body language
• Switch to non-verbal directives

TANGIBLE
ACCESS TO TANGIBLES

WITHHOLD ACCESS

• Do not allow access until an appropriate behavior 
is demonstrated

• Preferably the replacement behavior that’s been 
identified

SENSORY
AUTOMATIC

BLOCK AND REDIRECT
• Block the behavior from further occurring
• Remove the consequence if possible
• Prompt replacement behavior



HOW DOES AND IEP TEAM ADDRESS 
CHALLENGING BEHAVIORS? 

• Behavior Intervention plan

• Behavior goals – Functionally Equivalent Replacement Behaviors 

• PBIS 

• Reinforcement procedures 

• Services to address skill deficits (Ocuptational Therapy, Speech Therapy)

• Collaboration between team members and families 



LET’S PRACTICE!



THANK YOU!!

• Rachel Stromgren, M.S., BCBA Rachel_stromgren@chino.k12.ca.us

mailto:Rachel_stromgren@chino.k12.ca.us
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